This article describes a classroom
Introduction
In ESL/EFL, teaching creative writing is usually defined as one that "suggests imaginative tasks such as writing, poetry, stories, and plays" (Harmer, 2001, p. 259) . There is nothing surprising in the growing popularity of such writing in ESL/EFL teaching, first because of its motivational potential for learners. Writing a poem or a story in the target language is a great achievement for any student, something to be proud of, and "most people feel pride in their work and want it to be read" (Ur, 1996, p. 169) . Besides, it is probably the most effective way of exploring the language in a playful and experimental way (Brauer, 1997) , a way of discovery and self-discovery most suited to stimulating and intensifying language learning and/or acquisition. Therefore, creative writing may be considered an important part of any language program where learners are required to attain high levels of proficiency in the language being learned. (Leki, 2002, p. 9) .
Regrettably, creative writing in English as a foreign language is practically unknown and unused in EFL teaching in Ukraine. This fact necessitates its introduction into EFL teaching there as one of the best ways of promoting and intensifying "students' linguistic and intellectual development by helping them to create L2 texts that come to reflect their maturity and expertise"

When planning the study on teaching creative writing in English to Ukrainian EFL learners, we thought it best to begin by introducing creative writing to university students who learn English for their future profession as EFL teachers, translators, and interpreters. These students have the highest level of motivation for learning English in comparison with other
categories, and they are most inclined to exploring, discovering the language, and playing with it because their learning goals are not purely utilitarian. We also decided to start creative writing quite early: at the pre-intermediate stage of students' command of English. This was based on the results of my earlier study (Tarnopolsky, 2000) , which suggested that students could demonstrate a high degree of creativity, fantasy, and imagination in their writings as early as the pre-intermediate level of learning English.
Class Technique and Context
The first distinctive feature of the technique for teaching creative writing developed for the study was the combination of the process approach (Tribble, 1996; White & Arndt, 1991) and the genre approach (Swales, 1990 Kumaravadivelu, 1999; Johnson, 1999; Pennycook, 1999; Price, 1999; Ramanathan & Kaplan, 1996, and others Tarnopolsky (2000) , which showed that learners were most highly motivated in their writing, most creative in it, and most efficient when they were autonomous or even independent in their choice of what to write about (topic) and how to write it (language, structure, style, etc.) . Therefore, the fifth feature was to ensure learners' autonomy (Benson & Voller, 1997) (Byrne, 1988; Raimes, 1983) 
